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Connection and Indigenous Education 

Q’um Q’um Xiiem, Dr. Jo-ann Archibald has been an educator for forty-five years in a 

variety of positions. Archibald (n.d.) explains that Indigenous knowledge has been central to her 

work as an educator and she seeks to bring Indigenous knowledge into other educator’s practices 

in ethical ways. As an Indigenous student, the dreams Archibald (2019) lays out for Indigenous 

education in “My Dreams for Indigenous Education in Canada” is inspiring and motivating.  

These goals centre Indigenous needs, knowledge, and communities to align with her projects, 

like Dogwood25 and Indigenous Storywork. Dr. Archibald embodies ethical Indigenous research 

through her multiple projects and narratives by emphasizing the power of and need for 

community involvement in Indigenous education initiatives. 

Dr. Jo-ann Archibald (2019) places valuing, nurturing, and developing Indigenous 

education as essential for the success of all students. She emphasizes the importance of life-long 

learning for Indigenous students that centres Indigenous knowledge. This life-long journey 

requires that Indigenous families and community members feel welcomed in their schools which 

means educators must have positive outlooks and more knowledge to amend this situation 

(Archibald, 2019). This is also seen in Archibald’s participation in Dogwood25. Archibald is on 

the board of directors for the non-profit society Dogwood25 which seeks to provide mentorship 

opportunities for British Columbia’s Aboriginal students “to support [their] educational 

achievement and social-emotional growth” (Dogwood25, n.d.). In conversation with Margaret 

Kovach (2009), Kathy Absolon reflects Archibald’s desires in her demands for an ethical space 

to nurture and develop Indigenous research methodologies in mainstream academia.  Absolon 

mentions the risk in bringing Indigenous methodologies into academia which gives academia the 
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power to discredit them.  Archibald’s work in bring nurturing and valuing Indigenous education 

may help to lessen this risk.  

Archibald (2019) contends that the inclusion of Indigenous ways of knowing needs to go 

beyond singular Indigenous activities. She argues that the integration of Indigenous ways of 

knowing into all subjects and levels of education will benefit Indigenous students and families. 

Archibald (2019) suggests that storytelling can assist educators in this task. Thomas (2015) 

emphasises the essential nature of storytelling to Indigenous peoples because it passes on 

“culture, tradition, historical facts, and life lessons” (p. 178). Kovach (2009) reminds us that 

projects which use Indigenous knowledges must centre community needs. Hoare et al. (1993) 

suggest that community participation can increase community autonomy and allow for more 

accurate representation of their needs. As educators consider Archibald’s call for more expansive 

Indigenous knowledge included in classrooms, they must centre the needs and concerns 

Indigenous communities they are working with.  

Archibald (2019) suggests that storytelling is one way that educators can involve 

Indigenous knowledges in their practice. Her website, Indigenous Storywork, is interested in 

building a community that is invested in the study and application of Indigenous storywork. 

Archibald (n.d.) states that storywork “signals that Indigenous stories are to be taken seriously 

and that we as storytellers and storylisteners/readers/learners can work together to learn from and 

with these stories” (para. 3). Thomas (2015) reflects this seriousness through her assertion that 

storytelling allows for the survival of Indigenous culture and values.  Both Archibald (2009) and 

Thomas (2015) suggest that stories can be synthesized to convey specific lessons and pass down 

cultural knowledge at the same time. As Kovach (2009) argues, there is significant risk of 
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Indigenous knowledge being appropriated or delegitimized when bringing it into colonial 

learning spaces.  This risk cements the need engage in ethical sharing practices.   

Throughout the article, Archibald (2019) uses language that emphasizes relationships, 

connection, and community, which are key pillars to ethical research and educational practices. 

She calls for different levels of education (elementary, secondary, post-secondary) to work 

cooperatively to support an uninterrupted transition.  She also states that there should be stronger 

connections between education systems and the communities they reside in so that students and 

families are supported (Archibald, 2019). These supports may also allow for more Indigenous 

students to gain professional connections as they transition out of education systems (Archibald, 

2019). Kovach (2009) suggests that community dialogue and scholarship are central to ethical 

research practices, which could also apply to ethical Indigenous education.  Hoare et al. (1993) 

remind us that project effectiveness is improved by community support and ownership, so 

Indigenous education may be enhanced by community involvement. Webber-Pillwax (2004) 

reminds us that “our connections – our identity with – other living beings, the environment, and 

the Creator and the Creator’s agents, are what maintains us in life” (p. 88).  Connection should 

remain central to Indigenous education.   

Archibald (2019) argues that settler and non-Indigenous folks benefit from Indigenous 

education because it teaches them cultural awareness through exposure to multiple perspectives. 

Archibald (2019) suggests that this knowledge allows students to better understand how 

colonialism is manifested in day-to-day life. She also states that when Indigenous knowledge is 

fully incorporated into multiple subjects and learning activities, students are better able to 

understand the value in learning it. There is urgency in this sharing of knowledge as it allows 

Indigenous communities to balance the historical record.  As Hoare et al. (1993) explain, 
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Canadian history has been overwhelmed by white narratives and is seen as the truth.  The 

involvement of Indigenous communities allows for a “more appropriate historical interpretation” 

(Hoare et al., 1993, p. 53) from an Indigenous perspective.    

There are significant connections between Archibald’s (2019) article and the arguments 

of Hoare et al. (1993), Webber-Pillwax (2004), Kovach (2009), and Thomas (2015). A full and 

holistic implementation of Indigenous knowledge cements the value of cultural knowledge in all 

students. For projects which attempt to centre Indigenous knowledge and perspectives, 

community is a vital factor to ensure the work is ethical.  Dr. Archibald’s work exemplifies this 

importance in her language and goals which prioritize how communities feel about, participate 

in, and benefit from Indigenous education. 
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